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SELF-EVALUATION: VISION AND SUMMARY  
Stanton Harcourt Church of England Primary School is a half-form entry primary school serving the village of Stanton Harcourt and surrounds.  We are proud 
of our standing as a Community school, putting ourselves at the centre of the village community and encouraging the children to see themselves as part of 
the world community.  Our school strives for excellence in academic and pastoral provision.  At Stanton Harcourt we believe that every child should be 
valued, cared for and enabled to achieve their full potential in all areas. 
 
In September 2019, OfSTED assessed the school as being ‘Good’ in all areas. In March 25, Ofsted conducted a Section 8 inspection where we were given 
Outcome 1 was awarded. 
Our self-evaluation against the Ofsted criteria at the start of the academic year 2025/26 is that the school is currently: 
​ ​ ​  
​ Quality of Education​ ​ ​ ​ ​ Grade 2 
​ Behaviour​ ​ ​ ​ ​ ​ Grade 1 
​ Personal Development​ ​ ​ ​ ​ Grade 1 
​ Leadership and Management​ ​ -​ ​ Grade 2 
​ Early Years Provision: Quality & Standards​ -​ Grade 1 
​ Overall Effectiveness​ ​ ​ -​ ​ Grade 2 



 

 

Priority Areas: 2024/25 OfSTED Area Link Gov 
member 

Priority 1: Improve writing outcomes for all pupils by implementing the EPA mastering 
writing so that there is an increase with SEND pupils achieving ARE and ensuring more 
children are reaching the 40% Greater Depth target. 

  

Priority 2: To ensure a high quality of both universal and specific provision for SEND pupils in 
order for pupils to make better than expected progress and be more independent with their 
learning. 

  

Priority 3: Develop and implement a robust whole-school assessment framework for foundation 
subjects, including spelling, to accurately identify pupils' strengths and gaps and inform 
curriculum planning by July 2026. 

  

Priority 4: Embed the ‘Thinking, Doing, Talking Science’ pedagogical approach across all year 
groups to enhance science teaching and learning by July 2026. 
 

  

Priority 5: Prepare comprehensive evidence for the SIAMS inspection and enhance Christian 
distinctiveness and spiritual development by July 2025. 

  

Priority 6: Enhance the attainment and progress of spelling across the school through targeted 

teaching strategies and consistent assessment by July 2026. 
  

 
Subject/Area of Responsibility  Lead Subject/Area of Responsibility  Lead 

Assessment  Faye Tingley Geography Faye Tingley  

 

SENCo  Ellie Pascoe 

 

History Harry Catling 

Curriculum  Faye Tingley Languages Faye Tingley 

 

mailto:mrs.pascoe@stantonharcourtschool.org.uk


 

Pupil Premium  Ellie Pascoe  

 

Computing Fay Tingley 

 

Early Years including Early Reading and Phonics Lynsey Blackmore/Jess 
Hatt/Ellie Pascoe  
 
 

Music Faye Tingley 

 

English Lynsey Blackmore 

 

Art Harry Catling 

Mathematics Jess Hatt 

 

RE Faye Tingley 

 

Science Lynsey Blackmore/Faye 
Tingley  

 

Design Technology Harry Catling 

PSHE (Jigsaw) Ellie Pascoe  

 

Community Links Faye Tingley 

PE Jess Hatt 
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Priority Area 1: Improve writing outcomes for all pupils by implementing the EPA mastering writing so that there is an increase with SEND 
pupils achieving ARE and ensuring more children are reaching the 40% Greater Depth target. 

Ofsted Area:  
Expected outcomes and Success Criteria: 

●​  More children achieving Greater Depth in their writing so that the school reaches the EPA 40% target by the end of Key Stage 2 
●​  There will be an increase in SEND pupils achieving ARE in writing by July 26 
●​  Teachers will increase their subject knowledge of the steps in writing, so that children demonstrate the key features needed to be working at ARE 

or GD at each assessment point.    
Lead:  Lynsey Blackmore Gov Link: 
Action:  Monitoring  Timescale Resource requirements 

●​ Provide CPD on the mastery writing framework which details 
what children should be doing in their writing at each 
assessment point.  

●​ Develop staff planning so that they are able to use the 
framework within a weekly plan focusing on their modelling of 
key features.  

●​   

●​ Monitoring timetables to allow 
teachers to observe best 
practice.  

●​ CPD timetable to provide 
coverage of CPD to develop GD.  

●​ Data to be analysed at the end 
of each Assessment Point.  

●​ Staff to RAG rate small steps at 
the end/beginning of the 
academic year.  

●​ Book looks and ‘drop ins’ occur 
every half term. 

AP1, AP2, 

AP3 

 

Every half 
term  

CPD meetings  

Pupil Progress Meetings 

Monitoring Timetable  

Release time for staff to 
observe best practice.  

mailto:lynseyblackmore@hotmail.com


 

●​ English Lead to facilitate training to promote small steps and 
sequencing of lessons.  

●​ Targeted observations that highlight how staff are able to 
uplevel GD writers.  

●​ Book monitoring across the EPA that focuses solely on writing. 
This will explore what greater depth looks like, what next steps 
are being set for children and how writers are challenged in 
lessons.   

●​ Children develop their ability to work independently - both with 
their exploration with sentence structures and editing.  

●​ Staff to moderate books to ensure expectations continue to 
increase with work productivity and presentation.   

●​ Internal book look that focuses 
on GD to be timetabled.  

●​ Monitoring timetables to allow 
teachers to observe best 
practice.  

●​ English Lead to analyse writing 
data at the end of each 
assessment point.  

●​ English lead to monitor English 
books each half term.  

●​ SENCO to look at SEND writing 
books each half term 

 

June 26 CPD meetings  

Monitoring Timetable  

Release time for staff and 
English Lead to observe 
best practice.  

●​ English Lead to work with Early Years lead to ensure that 
mastery writing begins in the early years setting.  

●​ All children in foundation stage to have a writing book which is 
moderated by the English Lead.  

●​  Provide training to all early year’s staff on the teaching of 
writing  

●​ .monitor EYFS timetable and 
observe best practise  

●​ English lead to analyse 
writing AP data 

●​ Pupil voice 
 

June 26 CPD meetings  

Monitoring Timetable  

Release time for staff and 
English Lead to observe 
best practice.  

December 25 Impact:   
 
 
 
 
 
 
 
 
 
 
 



 

 
 
 
 

Priority Area 2:  To ensure a high quality of both universal and specific provision for SEND pupils in order for pupils to make better than 
expected progress and be more independent with their learning. 

Ofsted Area:  

Expected outcomes and Success Criteria: 
●​ All classrooms demonstrate the non-negotiable’s for an inclusive setting,   
●​ Teachers demonstrate and implement a range of adaptive teaching strategies 

●​ Lead:  Ellie Pascoe Gov Link: John Trevor-Allen 
Action Monitoring  Timescale Resource requirements 

●​ To ensure all teachers have a clear understanding of what 
●​ constitutes an inclusive classroom.  This will include visual 
●​ timetables, use of Widget and adaptive teaching 
●​ strategies.  
●​ To develop the use of assistive technology where 
●​ appropriate to support children in being more 
●​ independent. 

Learning walks to look at 
inclusive classrooms  

By the end 
of Autumn 
term 2025.  

SEND Circles mtg in 
October to share 
non-negotiables for 
an inclusive 
classroom.  

●​ To develop systems and processes for new starters to ensure all 

staff including early years are able to confidently identify any 

need and plan bespoke provision if necessary.   

●​ To upskill staff, particularly those in early years of programmes 
of support for non-verbal pupils and pupils with limited speech. 

Half termly monitoring of 
provision 

Ongoing Sharing of assessment 

systems in EPA SEND 

circles meetings 

 

EPA speech and language 
training in Nov 25 

●​ To provide training on bespoke interventions / provision which 
is used for high needs pupils who may be accessing the 
curriculum out of class. This will include maths programme, 
phonics, communication and interaction programmes, SCERTs, 
PECS, Clicker, voice recognition tools.  

SENCos to monitor progress using 

provision tracker  

Half termly SENCo to have training on 

a range of bespoke 

interventions. 



 

●​ SENDCo to ensure that all members of staff working with 
children on bespoke curriculums are using an assessment 
system which provides necessary information about the child’s 
progress and attainments. 

Phase Leads and SENCO to monitor 
the provision and assessment 
monthly 

 

EPA maths lead to provide 

training on the mastery 

early number problem.  

 
●​ SENDCo to develop a culture of shared responsibility for all 

children so any adult can step in with any child when needed.  

●​ SENDCo to lead regular training to ensure staff are upskilled and 

feel confident in meeting the needs of specific children.  

 

Learning walks each half term  

SLT to monitor impact of training 

Termly CPD training for TAS 

December 25 Impact: 
 

​
 

 

 

 

Priority 3: Develop and implement a robust whole-school assessment framework for foundation subjects, including spelling, to accurately identify 
pupils' strengths and gaps and inform curriculum planning by July 2026. 

OfSTED Area:  
Expected outcomes and Success Criteria: 

●​ Current assessment methods mapped and analysed 
●​ Gaps and inconsistencies identified 



 

●​ Assessment tools chosen or created for all foundation subjects and spelling 
●​ Subject leaders complete training 
●​ Leaders demonstrate increased confidence and understanding in leadership 
●​ All teaching staff trained 
●​ Positive feedback and confidence demonstrated in staff surveys 
●​ Consistent use of assessment framework across all foundation subjects 
●​ Data informs curriculum planning 
●​ Clear evidence of identified knowledge gaps and curriculum adaptations 
●​ Improved tracking of spelling progress 

Lead:  Faye Tingley Gov Link: Jane Eagle 

Action Monitoring  Timescale Resource 
requirements 

●​ Conduct audit of current assessment practices in 

foundation subjects and spelling   
 

●​ Research and select or develop appropriate 

assessment tools for foundation subjects   
 

●​ Provide targeted training for subject leaders on 

curriculum leadership, assessment, and 

collaboration across partnership schools 

  
 

●​ Provide professional development for staff on new 

assessment framework and spelling pedagogy   
 

●​ Full implementation of the assessment framework 

across the school   
 

●​ Review and report on impact of assessment 

framework on curriculum design and pupil progress   
 



 

December 25 Impact:  
 

 

 

Priority 4: Embed the ‘Thinking, Doing, Talking Science’ pedagogical approach across all year groups to enhance science teaching and learning by July 
2026.  
OfSTED Area:   
Expected outcomes and Success Criteria: 

●​ Development of scientific vocabulary reasoning skills across all year groups 
●​ Enhanced pupil-led scientific enquiry relating to real-world contexts across all year groups 
●​ Strengthen science teaching through effective assessment and professional development to support responsive teaching 
●​ Raise the profile of science across the school, resulting in PSQM accreditation 

Lead:  Faye Tingley  Gov Link:  
Action Monitoring  Timescale Resource requirements 

●​ Provide training and coaching for all 
science teachers on the ‘Thinking, Doing, 
Talking Science’ approach 

●​ Develop and deliver CPD sessions 
focused on strategies for explicit 
vocabulary teaching and encouraging 
pupil dialogue and reasoning in science. 

●​ Plan and implement lesson activities that 
promote pupil explanation, reasoning, 
and justification verbally and in writing 
using new vocabulary. 

●​ Create opportunities for pupils to 
regularly revisit and use scientific 
vocabulary through collaborative 
learning and talk tasks. 

●​ Termly review of vocabulary 
lists and staff feedback; 
update as needed 

●​ Post-CPD surveys and 
follow-up discussions; 
observation of vocabulary 
use in lessons 

●​ Termly book scrutinies and 
lesson observations 
focusing on vocabulary and 
reasoning 

●​ Pupil voice interviews and 
learning walks each term to 
assess engagement and 
confidence 

Termly 
 
 
Sept/Oct 25 
 
 
 
From Sept 25 

Curriculum maps/KCVs, science 
vocabulary lists, staff meeting 
time 
 
CPD materials, funding for 
external trainers, staff meeting 
time 
 
Lesson plans, science resources, 
visual aids 
 
Monitoring schedule, 
observation proformas 



 

●​ Monitor and evaluate the impact 
through book scrutiny, pupil voice, and 
lesson observations. 

●​ action plans updated 
accordingly 

●​ Audit current science lessons to identify 
opportunities for pupil-led enquiry and 
real-world context links. 

●​ Develop and share a bank of 
enquiry-based activities and real-world 
science contexts tailored to different 
year groups. 

●​ Train staff in facilitating pupil-led 
investigations and scaffolding scientific 
enquiry skills. 

●​ Organise science events or displays to 
showcase pupil-led investigations and 
connect learning to the wider 
community. 

●​ review audit findings with 
staff; follow-up to monitor 
integration in planning 

●​ Post-CPD evaluations and 
termly lesson observations 
focusing on enquiry 
approaches 

●​ Termly scrutiny of pupil 
work and presentations; 
pupil voice on enquiry 
experiences 

Ongoing Science resources to deliver 
lessons. 

●​ Develop and implement a whole-school 
science assessment framework aligned 
with the ‘Thinking, Doing, Talking 
Science’ approach. 

●​ Termly review of 
assessment data and staff 
feedback on framework use 

●​ Post-CPD surveys and 
termly staff reflection 
meetings 
 

Termly Assessment tools and time for 
collaboration. 

●​ Provide ongoing professional 
development focusing on responsive 
teaching, formative assessment, and use 
of scientific vocabulary. 

●​ Promote the profile of science through 
whole-school events, newsletters, and 
partnership work with other schools. 

●​ Support other local schools by sharing 
the ‘Thinking, Doing, Talking Science’ 

●​ Monitor participation rates 
and communication outputs 
termly 

●​ Record of collaborative 
activities and feedback 
collected annually 

●​ Monitoring of PSQM 
progress through regular 
meetings. 

 
 
 
 
 
 
June 26 

PSQM documentation 



 

approach via networks or collaborative 
events. 
 

December 25 Impact: 
 

 

 

Priority 5: Prepare comprehensive evidence for the SIAMS inspection and enhance Christian distinctiveness and spiritual development by July 2025. 
OfSTED Area:  
Expected outcomes and Success Criteria: 

●​ Clear understanding of current strengths and areas for development 
●​ Comprehensive evidence portfolio compiled 
●​ Contributions from staff, pupils, parents documented 
●​ Staff engagement in training 
●​ Increased confidence in delivering spiritual development 
●​ New or enhanced spiritual activities running 
●​ Positive feedback from pupils and parents 
●​ - Completed, coherent SIAMS self-evaluation and evidence file ready for inspection 

Lead:  Faye Tingley  Gov Link: Jennifer Faulkner and Bronwen Buckley 
Action Monitoring  Timescale Resource requirements 

●​ Undertake a thorough audit of current Christian 
distinctiveness and spiritual development provision 

   

●​ Gather and organise evidence demonstrating impact of 
Christian values across school life 

   

●​ Provide training and reflection sessions for staff on 
enhancing Christian distinctiveness and spiritual 
development 

   



 

●​ Plan and implement initiatives to strengthen spiritual 
development and Christian ethos 

   

●​ Review and prepare SIAMS documentation and 
self-evaluation report 

   

December 25 Impact:  
 

​
 

 

 

 

 

 

 

 

 



 

 

 

 

 

Priority 6: Enhance the attainment and progress of spelling across the school through targeted teaching strategies and consistent 
assessment by July 2026 
OfSTED Area:  
Expected outcomes and Success Criteria: 
●​ All assessment systems are clear and used accurately both within lessons and at each Assessment point. 
●​ All teachers assess pupils knowledge consistently and accurately in all lessons to enable to address any misconceptions. 
●​ Assessment systems support teachers to identify what Greater Depth looks like in non-core subjects 
●​ Subject Leads are able to make secure judgements about standards and attainment in their curriculum area.   
Lead:  Lynsey Blackmore Gov Link:  
Action Monitoring  Timescale Resource requirements 

●​ Conduct a baseline audit of current spelling attainment 
and teaching approaches across all year groups 

Baseline audit of Yearly CEW Oct 26 Teaching meeting to 
identify current practise 
and expectations 

●​ Research and adopt a whole-school spelling programme 
aligned with curriculum and assessment framework 

●​ Termly review of spelling lists 
and staff feedback; update as 
needed 

●​ Post-CPD surveys and follow-up 
discussions; observation of 
spelling use in lessons 

●​ Termly book scrutinies and 
lesson observations focusing on 
application of spellings 

●​ Pupil voice interviews and 
learning walks each term to 

September 
2025 

Teaching meeting 
 
CPD for using 
SpellingShed 



 

assess engagement and 
confidence 

 
●​ Provide professional development for staff on effective 

spelling pedagogy and assessment 
●​ Post-CPD surveys and follow-up 

discussions; observation of 
spelling use in lessons 

Termly Time to attend 
SpellingShed CPD for 
English Lead 
Teacher Meeting termly  

●​ Implement regular, systematic spelling assessments and 
use data to inform targeted interventions 

●​ Spelling assessment at AP1, AP2 
and AP3 

●​ Data analysed 
●​ Targets set  

After each 
AP data 
point  

Time to attend 
SpellingShed CPD for 
English Lead 
Teacher Meeting termly  

●​ Introduce spelling-focused activities and strategies across 
curriculum areas to reinforce learning 

●​ Termly book scrutinies and 
lesson observations focusing on 
application of spellings 

●​ Pupil voice interviews and 
learning walks each term to 
assess engagement and 
confidence 
 

ongoing Time to support teachers, 
including paried 
observations. 

●​ Monitor progress and report on impact of spelling 
initiatives to SLT and governors 

●​ Spelling assessment at AP1, AP2 
and AP3 

●​ Data analysed 

Termly   

December 25 Impact:  
 

 



 

English Action Plan: Sept 2025-July 2026 

 
Target and clarification of 

this target Actions to be taken Expected outcomes and 
impacts Timescale Resource requirements In charge? 

Spelling -  

●​ Conduct a 
baseline audit of 
current spelling 
attainment and 
teaching 
approaches across 
all year groups 

Baseline audit of Yearly CEW 
Teacher Meeting to discuss 
present teaching approaches 

comprehensive 
understanding of where 
pupils are with spelling 
now, how it’s being 
taught, and what needs to 
improve 
targeted actions for raising 
attainment set 

Oct 26 Teaching meeting to 
identify current 
practise and 
expectations 

Class teachers 

●​ Research and 
adopt a 
whole-school 
spelling 
programme 
aligned with 
curriculum and 
assessment 
framework 

●​ Termly review of spelling 
lists and staff feedback; 
update as needed 

●​ Post-CPD surveys and 
follow-up discussions; 
observation of spelling 
use in lessons 

●​ Termly book scrutinies 
and lesson observations 
focusing on application of 
spellings 

●​ Pupil voice interviews and 
learning walks each term 
to assess engagement and 
confidence 

 

Spelling scheme (Spelling 
Shed) embedded across all 
KS2 classes with KS1 
using by the final term 

September 
2025 
 
June 2025 

Teaching meeting 
 
CPD for using 
SpellingShed 

LB 



 

●​ Provide 
professional 
development for 
staff on effective 
spelling pedagogy 
and assessment 

●​ Post-CPD surveys and 
follow-up discussions; 
observation of spelling 
use in lessons 

All staff confidently using 
and adapting Spelling 
Shed as a scheme of work 
for progression 

Termly Time to attend 
SpellingShed CPD 
for English Lead 
Teacher Meeting 
termly  

LB 

●​ Implement 
regular, systematic 
spelling 
assessments and 
use data to inform 
targeted 
interventions 

●​ Spelling assessment at 
AP1, AP2 and AP3 

●​ Data analysed 
●​ Targets set  

improved teaching 
consistency and 
improved pupil 
outcomes in spelling 
across the school. 

After each 
AP data 
point  

Time to attend 
SpellingShed CPD 
for English Lead 
Teacher Meeting 
termly  

Class teachers 

●​ Introduce 
spelling-focused 
activities and 
strategies across 
curriculum areas 
to reinforce 
learning 

●​ Termly book scrutinies 
and lesson observations 
focusing on application of 
spellings 

●​ Pupil voice interviews and 
learning walks each term 
to assess engagement and 
confidence 
 

spelling becomes a 
consistent focus across the 
school, improving 
accuracy, confidence, and 
attainment in all subjects. 

ongoing Time to support 
teachers, including 
paried observations. 

LB 
Class teachers 

Writing  

 
●​ Provide CPD on 

the mastery 
writing 
framework which 
details what 
children should 
be doing in their 

●​ Monitoring timetables to 
allow teachers to observe 
best practice.  

●​ CPD timetable to provide 
coverage of CPD to develop 
GD.  

Consistency & Clarity​
 Staff have a shared 
understanding of what 
writing should look like at 
each stage, improving 
accuracy and reliability of 

AP1, AP2, 

AP3 

 

Every half 
term  

CPD meetings  

Pupil Progress Meetings 

Monitoring Timetable  

Release time for staff to 
observe best practice.  

LB working 

with all 

teaching staff 



 

writing at each 
assessment point.  

●​ Develop staff 
planning so that 
they are able to 
use the 
framework within 
a weekly plan 
focusing on their 
modelling of key 
features.  

●​   

●​ Data to be analysed at the 
end of each Assessment 
Point.  

●​ Staff to RAG rate small steps 
at the end/beginning of the 
academic year.  

●​ Book looks and ‘drop ins’ 
occur every half term. 

assessment.​
 

Improved Teacher Modelling​
 Teachers model writing 
with greater precision, 
showing pupils how to 
apply the framework 
criteria in practice.​
 

Progression in Writing​
 Children demonstrate 
clearer progression in 
their writing skills, 
particularly in structure, 
vocabulary, and cohesion, 
across assessment points.​
 

Targeted Support for Pupils​
 Teachers identify gaps 
earlier and tailor teaching 
to address them, ensuring 
more children reach or 
exceed age-related 
expectations.​
 

Staff Confidence​
 Teachers feel equipped to 
plan, teach, and assess 
writing consistently, 
embedding the mastery 
approach into daily 
practice. 

 



 

●​ English Lead to 
facilitate training 
to promote small 
steps and 
sequencing of 
lessons.  

●​ Targeted 
observations that 
highlight how 
staff are able to 
uplevel GD 
writers.  

●​ Book monitoring 
across the EPA 
that focuses 
solely on writing. 
This will explore 
what greater 
depth looks like, 
what next steps 
are being set for 
children and how 
writers are 
challenged in 
lessons.   

●​ Children develop 
their ability to 
work 
independently - 
both with their 
exploration with 
sentence 

●​ Internal book look that 
focuses on GD to be 
timetabled.  

●​ Monitoring timetables to 
allow teachers to observe 
best practice.  

●​ English Lead to analyse 
writing data at the end of 
each assessment point.  

●​ English lead to monitor 
English books each half term.  

●​ SENCO to look at SEND 
writing books each half term 

 

Improved Lesson Sequencing​
 Teachers plan writing 
lessons in smaller, more 
manageable steps, 
ensuring progression is 
carefully scaffolded. This 
enables all pupils to access 
learning and build 
confidence in applying 
writing skills.​
 

Stronger Challenge for 
Greater Depth (GD) 
Writers​
 Staff use feedback from 
observations to refine how 
they extend and stretch 
higher-attaining pupils. GD 
writers demonstrate 
greater sophistication in 
vocabulary choice, 
sentence variety, 
cohesion, and authorial 
voice.​
 

Consistency Across EPA​
 Book monitoring 
evidences a shared 
understanding of what 
“greater depth” looks like 
in writing. Next steps are 
purposeful, challenging, 
and progressive, leading to 

June 26 CPD meetings  

Monitoring Timetable  

Release time for staff 
and English Lead to 
observe best practice.  

LB English 

Lead 

KB and HC 



 

structures and 
editing.  

●​ Staff to moderate 
books to ensure 
expectations 
continue to 
increase with 
work productivity 
and presentation.   

improved outcomes across 
the partnership.​
 

Independent Writing 
Development​
 Pupils increasingly apply 
taught skills 
independently, 
experimenting with 
sentence structure, 
punctuation for effect, and 
ambitious vocabulary. 
They take greater 
ownership of editing and 
improving their work.​
 

Raised Outcomes in Writing​
 More pupils reach 
expected and greater 
depth standards, with 
evidence of sustained 
progress across 
assessment points. 

 

●​ English Lead to 
work with Early 
Years lead to 
ensure that 
mastery writing 
begins in the 
early years 
setting.  

●​ .monitor EYFS timetable 
and observe best practise  

●​ English lead to analyse 
writing AP data 

●​ Pupil voice 
 

Mastery principles are 
embedded from the 
start of school. 
Children in EYFS build 
strong early 
foundations in writing, 
supporting smoother 
transition 

June 26 CPD meetings  

Moderation meetings, 

book sampling. 

Joint planning meeting 

within EPA EYFS and 

paired observations. 

JH and LB 



 

●​ All children in 
foundation stage 
to have a writing 
book which is 
moderated by the 
English Lead.  

●​  Provide training 
to all early year’s 
staff on the 
teaching of 
writing  

iEYFS writing shows clear 
progression and 
consistent 
expectation. 
Moderation secures 
accuracy and informs 
next steps for 
teaching.nto KS1 

EYFS staff confidence in 
teaching writing 
improves. Higher 
quality of modelling 
and feedback leads to 
stronger pupil 
outcomes. More 
children leave EYFS as 
confident, 
independent writers.. 

 

Release time for staff 
and English Lead to 
observe best practice.  
 
Training evaluations, 
lesson observations, 
outcomes analysis (EYFS 
GLD / writing data). 

 

 
 



 

Maths Action Plan: Sept 2025-July 2026 
Target and clarification of 

this target Actions to be taken Expected outcomes and 
impacts Timescale Resource requirements In charge? 

To roll out Mastering 
Number in KS2 to improve 
attainment in maths 
fluency in KS2.  

KS2 teachers to attend Mastering 
Number training to develop their 
subject knowledge and 
understanding of the 
programme. 
 
KB to attend regular TRGs 
(Teacher Research Groups) to 
watch good practice of maths 
teaching and support 
implementation of Mastering 
Number strategies. 
 
Schedule structured Mastering 
Number sessions across KS2 
classes, ensuring consistent 
delivery and monitoring. 
 
Monitor pupil progress in 
number fluency through 
formative assessments and 
termly tracking. 

Improved number fluency and 
recall of key facts for all KS2 
pupils. 
 
Consistent, high-quality 
teaching of number across 
KS2, informed by Mastering 
Number strategies. 
 
Teachers feel confident and 
supported in delivering 
fluency lessons, with 
collaborative TRGs reinforcing 
best practice. 
 
 

Monitor 
effectiven
ess of 
program
me Dec 
25. 

Mastering Number  JH 

Implement targeted, 
evidence-based 
interventions to improve 
maths attainment for 
pupils at risk of falling 
behind. 

Maths lead to liaise with other 
colleagues to identify effective 
intervention strategies. 
 
Ensure continued CPD of TAs 
implementing these 
interventions.  

Interventions are impactful 
and purposeful.  
 
TA’s feel confident 
implementing interventions. 

May 26 CPD JH 



 

      

 
December 2025 Evaluation: 
 

​
 

 

 

 

 

 



 

Subject Action Plan: Art 

Target and clarification  
of this target Actions to be taken Expected outcomes and impacts Timescale Resource 

requirements In charge? 

Ensure Regularity of Art 
Teaching & Apply 
Rosenshine’s Principles 
(Implementation) 

• Aim for Art to be taught 

weekly, supporting small steps, 

regular review, and spaced 

practice.  

• If blocked teaching is 

unavoidable, plan retrieval 

activities (e.g. “Do Now” recap 

sketches, vocabulary quizzes, 

re-visiting prior skills).  

• Provide CPD for staff on how 

Rosenshine’s principles apply in 

Art (modelling, scaffolding, 

guided practice, independent 

practice). 

Pupils retain knowledge and skills 
more securely. 

Learning is built gradually rather than 
in “one-off” blocks.  

Teachers are confident in applying 
Rosenshine strategies even when units 
are blocked. 

Summer 2 Timetables  

CBD/staff 
meeting 
opportunities 

HC 

Ensure Pupils Know, Use 
& Reflect on the Learning 
Objective and KCVs in 
Each Lesson 

• Teachers can clearly share and 

unpack the learning objective 

(LO) and success criteria at the 

start of each lesson.  

• Explicitly refer to the KCVs for 

the unit so pupils understand 

the key knowledge/skills they 

are building.  

• Display LOs and relevant KCVs 

in child-friendly language on 

working walls/slides.  

Pupils are clear on what they are 
learning and why.  

They can confidently use KCVs to talk 
about their work.  

Stronger recall and progression across 
lessons.  

Sketchbooks demonstrate high-quality, 
consistent evidence of progression, 

Summer 2 CPD on 
effective 
LO/KCV use and 
understand 
reflection 
prompts 

 
 
 
 
 
 
 
HC 



 

• Mid-lesson “check-ins”: ask 

pupils to explain how their work 

connects to the LO and KCVs.  

• End-of-lesson reflection: pupils 

record or discuss what they 

learned, why it matters, and how 

it links to prior/future learning. 

with pupil reflections explicitly linking 
to Learning Objectives and KCVs. 

Strengthen Staff 
Confidence & Expertise in 
Art 

• Check on staff confidence 

across different strands of Art 

(drawing, painting, sculpture, 

digital).  

• Provide targeted CPD/peer 

coaching in identified weaker 

areas.  

• Share exemplar lessons, 

progression documents, and 

sketchbook models.  

• Encourage staff to observe one 

another or team-teach Art 

sessions. 

Teachers feel more confident and 
skilled across all strands of Art.  

High-quality, consistent teaching 
evident across school.  

Pupils benefit from more ambitious, 
engaging lessons and make stronger 
progress. 

Audit in 
Autumn 1; 
CPD across 
year; 
review 
Summer 2 

CPD time, 
exemplar 
resources, 
planning/obser
vation time 

 
 
 
 
 
 
HC 
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Subject Action Plan: Computing  
Target and clarification  

of this target Actions to be taken Expected outcomes 
and impacts Timescale Resource requirements In charge? 

By the end of the 
academic year, embed 
the school’s Christian 
vision and spirituality 
into the Computing 
curriculum by 
integrating reflective 
and ethical aspects of 
technology use, 
ensuring pupils 
understand 
computing’s role in 
community and 
stewardship, with at 
least 80% of lessons 
demonstrating these 
links. 

Review Inspire Computing 
curriculum to identify 
opportunities for spiritual 
and ethical links. 

Develop lesson plans and 
resources incorporating 
Christian values and 
spirituality in computing 
topics (e.g., digital 
citizenship, online safety, 
responsible use). 

Monitor and evaluate lessons 
through learning walks and 
pupil feedback to assess 
integration of vision and 
spirituality 

Mapping document 
showing points of 
spiritual/ethical links in 
the Computing 
curriculum. 
100% of teaching staff 
understand how to 
incorporate 
vision/spirituality into 
computing. 

Dec 25 
Handbook update 
Plans update 

FT 

By July 2026, ensure 
that all pupils from 
Year 1 to Year 6 receive 
a well-sequenced, 
progressive Computing 
curriculum, with at 
least 90% of pupils 
demonstrating 
age-appropriate skills 
and knowledge in 

Implement termly formative 
assessments and termly 
summative assessments to 
monitor pupil progress. 
Review and adjust curriculum 
delivery based on assessment 
outcomes and pupil 
feedback. 

Pupil voice shows pupil 
enjoyment and 
engagement with 
computing curriculum. 

 Pupil voice questionnaire FT 



 

computing assessment 
tasks. 
By the end of the 
academic year, 
enhance staff subject 
knowledge and 
confidence in 
delivering the Inspire 
(Yr5-8) Computing 
curriculum through 
targeted CPD, resulting 
in at least 90% staff 
reporting increased 
confidence and 
competence in 
teaching Computing. 

Conduct a staff audit to 
identify strengths and 
development needs in 
Computing subject 
knowledge and pedagogy. 
Provide ongoing coaching 
and peer support through 
team teaching, lesson 
observations, and feedback. 

Completed audit with 
clear development 
areas identified. 
90% staff report 
improved confidence 
in post-CPD surveys. 

July 26 
Time for observations, 
coaching guides 

FT 
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Subject Action Plan: Design Technology  
Target and 

clarification  
of this target 

Actions to be taken Expected outcomes and impacts Timescale Resource 
requirements In charge? 

Ensure Regularity 
of DT Teaching & 
Rosenshine 
Principles 

• Aim for DT to be taught 

weekly where timetables allow.  

• If blocked teaching is 

unavoidable, build in 

opportunities for retrieval, 

recap, and spaced practice (e.g. 

“Do Now” DT reviews, revisiting 

prior skills).  

• Share best practice with staff 

on applying Rosenshine’s 

principles in DT. 

DT knowledge and skills retained more 
effectively.  

Pupils build confidence through small 
steps and frequent practice.  

Improved long-term memory and 
mastery. 

Summer 2 Class 
timetables. 

 

 HC 

Review & 
Strengthen 
Real-World 
Applications of DT 
Projects 

Audit current DT units to 
identify where real-world links 
are already being highlighted.  

• Gather pupil voice to see if 
children recognise these links.  

• Where gaps exist, add explicit 
references (e.g. career links, 
community projects, everyday 
applications).  

Clear, more consistent real-world 
context across DT curriculum.  

Pupils see relevance in what they are 
making and learning.  

Opportunities for careers awareness and 
cultural capital expanded where 
appropriate. 

Summer 2 Pupil voice 
opportunities.  

HC 



 

• Share good practice between 
teachers to maximise 
opportunities. 

Pupil Reflection & 
Showcasing 
Outcomes in DT 

Embed consistent self- and 
peer-assessment tools for each 
unit (linked to KCVs and 
sketchbooks).  

• Build in regular “review and 
refine” checkpoints within 
projects.  

• Explore opportunities for the 
potential for  pupils to display 
outcomes (e.g. school 
exhibition, class gallery walks, 
or digital portfolios).  

• Share photos and pupil 
reflections on the school 
website/newsletter. 

Pupils take greater ownership of 
learning, showing confidence in 
reflecting on and refining their work.  

Clear evidence of progression in 
sketchbooks and projects.  

Raised profile of DT across the school 
and community; pupils feel proud of 
achievements. 

Summer 2  

HC 
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Subject Action Plan: Geography  

Target and clarification  
of this target Actions to be taken Expected outcomes 

and impacts Timescale Resource requirements In charge? 

Embed new 
assessment system. 

Communicate with staff. 
Subject lead to provide 
examples of purple pen 
questions for assessment 
purposes. 
End of year assessments 
prepared by subject lead. 
 

Robust assessments 
which are comparable 
across the school 

Assessme
nt Points 

Staff meeting time. FT. 

Integrate the school’s 
Christian vision and 
spirituality into the 
geography curriculum 
by the end of Term 3 to 
enrich pupils’ learning 
experiences. 

Audit current geography 
curriculum to identify 
opportunities for embedding 
vision and spirituality. 
Provide staff CPD on how to 
weave spirituality and 
Christian distinctiveness into 
geography lessons. 
Embed reflective activities 
and pupil discussions that 
connect geography learning 
with spiritual and ethical 
questions. 

Audit report 
completed highlighting 
spiritual and 
vision-linked 
opportunities. 
 Staff confidence in 
delivering spiritually 
linked geography 
lessons increased. 
Evidence of reflective 
activities in lesson 
plans and pupil work 
Pupils articulate 
connections during 
discussions 

Dec 25 Statement in handbook 
which links to 
spirituality/vision. 

FT 

Improve the quality of 
geography teaching to 
ensure high 
expectations and 

Ensure adequate resources 
and fieldwork opportunities 
are planned and funded to 
support high-quality 
teaching. 

Fieldwork 
opportunities 
scheduled for each key 
stage. 

July 26 Fieldwork resources 
like quadrants 

FT 



 

engagement by July 
2026. 

Implement peer observations 
and collaborative planning to 
share best practice in 
geography teaching. 
Regularly review pupil work 
and assessment outcomes to 
inform teaching adaptations 
and raise expectations. 

Peer observation cycle 
complete. 
Evidence of improved 
teaching strategies 
shared 
Resources (maps, GIS, 
atlases) available and 
used. 
Demonstrable progress 
in pupil work quality 
Teachers adapt 
planning based on 
assessment. 
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Subject Action Plan: History  
Target and clarification of 

this target Actions to be taken Expected outcomes and 
impacts Timescale Resource 

requirements In charge? 

Establish an Annual 
Whole-School History 
Day 

• Plan a themed History Day 
each year (e.g. 1950s Day, 
Coronation Day, WWII Day).  
• Teachers to carousel 
between classes, each 
teaching a different historical 
aspect (e.g. fashion, food, 
music, politics, daily life).  
• Incorporate hands-on 
activities, artefacts, and 
creative tasks (art, drama, DT 
links).  
• Involve 
parents/community where 
possible (gue 

Pupils experience history as 
immersive, engaging, and 
memorable. Improved 
chronological understanding 
and cultural capital.  
Raised profile of history 
across school and community.  
Opportunities for 
cross-curricular enrichment. 

First 
History 
day by 
the end 
of 
summer 
2.  

CPD training.  

Timetable takeover.  

Themed resources if 
needed 

 
 
 
 
 
HC 

Explore Opportunities for 
Hook Lessons at the Start 
of History Topics 

• Review the current 
curriculum to identify 
where hook lessons could 
be incorporated without 
disrupting coverage.  
• Trial different 
approaches (artefact 
handling, role play, 
immersive stimulus, 
enquiry questions).  
• Gather staff feedback on 
feasibility and 
effectiveness.  

Clear understanding of how 
hook lessons can fit into the 
history curriculum.  
 
Evidence on whether they 
raise engagement and 
support recall of KCVs.  
 
Informed decision on 
embedding hook lessons 
consistently in future 
planning. 

Curriculu
m review 
Autumn 
1; trials in 
Spring; 
evaluatio
n 
Summer 2 

Planning time, trial 
resources, staff/pupil 
surveys 

 
 
 
 
 
 
HC 



 

• Collect pupil voice to 
evaluate impact on 
engagement and recall. 
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Subject Action Plan: Music 2025-2026 
 
 

Target and clarification  
of this target Actions to be taken Expected outcomes and 

impacts Timescale Resource requirements In charge? 

Embed a robust, 
whole-school music 
assessment system by 
the end of the 
academic year to 
accurately track pupil 
progress and inform 
curriculum 
development. 

Audit current music 
assessment practises and 
identify gaps in 
knowledge assessment 
across year groups 
.Implement a simple, 
manageable formative 
and summative 
assessment system 
aligned with the music 
curriculum. 

Monitor and review 
assessment data to 
identify pupil progress 
and curriculum gaps 
termly 

Clear audit report 
completed. 

 Identification of key 
assessment gaps. 

Assessment system in 
place for all year 
groups. 

Teachers trained on use 
of assessment system. 

Termly analysis reports 
produced 

Curriculum adjustments 
made based on data 

July 26 Assessment policy 
FT 



 

Ensure the music 
curriculum is high 
quality, engaging, and 
inclusive, reflecting 
the school’s vision of 
“Living, Learning and 
Growing Together” by 
the end of the 
academic year. 

Incorporate opportunities 
for pupils to engage in 
singing, instrumental 
learning, composition, 
and cultural diversity. 

Collaborate with Trust 
and local Music Hub to 
enrich curriculum 
content and provide 
additional expertise 

At least one Trust-wide 
music project 
participation. 

Curriculum map 
updated to reflect 
inclusivity. 

Clear links to school’s 
Christian 
vision/spirituality 
articulated. 

July 26 Review handbook 
FT 

Raise the Profile of 
Music Across the 
School and 
Strengthen 
Collaboration with 
the Trust by July 2026 

Engage in professional 
networks within the Trust 
and local Music Hub for 
shared CPD, resources, 
and joint projects 

Promote pupil leadership 
in music through roles 
such as ‘Music 
Ambassadors’ or ‘Choir 
Leaders’ aligned with 
school vision. 

Use school newsletters, 
website, and social media 
to showcase music 
achievements and Trust 
collaborative projects 

At least 3 whole-school 
music events held. 

 High pupil and parent 
engagement recorded. 

Music leadership roles 
established. 

 Pupils actively 
participating and 
leading activities. 

July 26 Time to work with 
Music leads across 
other schools, 
including 
Bartholomew. 

FT 
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Subject Action Plan: Modern Foreign Languages 2025-2026 

Target and clarification  
of this target Actions to be taken Expected outcomes and impacts Timescale Resource requirements In charge? 

Embed a robust, 
whole-school 
assessment system for 
Languages that 
accurately identifies 
pupil progress and 
informs curriculum 
development by July 
2026. 

Implement termly 
formative and summative 
assessments in languages 
and ensure this is being 
used consistently across 
the school. 
Data recorded and 
analysed for pupil 
attainment and progress. 

Regular assessments completed 
Teachers can use data to inform 
future planning and have a clearer 
understanding of knowledge, 
attainment and progress. 

July 26 Book look FT 

Review and refine the 
Languages curriculum 
to ensure it is 
appropriately 
sequenced, ambitious, 
and engaging, 
reflecting Stanton 
Harcourt’s vision and 
facilitating progression 
into KS3 by July 2026. 

Align curriculum planning 
with partner secondary 
schools to ensure smooth 
KS2-KS3 transition. 
Incorporate culturally 
relevant content linking 
with school’s vision and 
community ethos. 
Review handbook for link 
to vision/spirituality. 

Curriculum mapped with clear 
progression from Nursery to Year 6 
Curriculum meets NC aims. 
Curriculum alignment documented 
Transition pathways established 
(5-8 Inspire Curriculum). 

July 26 

 
 
 
Review subject 
handbook 

 
 
 
FT 

Improve the quality of 
Languages teaching to 
maximise pupil 
engagement and 

Implement regular lesson 
observations and peer 
feedback focusing on 
language use. 

Pupils confidently engage in 
conversations July 26 

 
 
 

 
 
 
FT 



 

linguistic progress by 
embedding best 
practice pedagogy and 
consistent use of the 
target language by July 
2026. 

Encourage pupil-led 
language activities and 
conversation practise. 
Pupil voice questionnaires. 

Increased pupil use of 
spontaneous language 
Pupil voice questionnaires show 
enjoyment and engagement with 
lessons. 

Pupil voice 
questionnaire. 

December 25 Impact 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

Subject Action Plan: PE 2025-2026 
 

Target and clarification  
of this target Actions to be taken Expected outcomes and impacts Timescale Resource requirements In charge? 

Embed a new 
assessment system to 
accurately track 
progress in PE 
throughout the school. 

To effectively use 
the GetSetfor PE 
assessment system 
for teachers to 
make accurate 
judgments for each 
unit of PE. 

Accurate assessment of pupil 
progress at assessment points. 

Assessme
nt points 

Training from GetSet 
providers on use of 
assessment system. 

JH 

Embed the “60 Active 
Minutes” framework so 
all pupils achieve 30 
minutes of daily activity 
in school in line with 
School Games Mark 
criteria. 

Maintain our 
lunchtime ‘Active 
Club’ to promote 
increased physical 
activity and 
develop a new 
cohort of trained 
Active Leaders. 
 
Liaise with BW 
about training new 
Active Leaders. 
 
 

Increased levels of daily physical 
activity for all pupils, 
contributing towards the 60 
Active Minutes target. 

Ongoing  JH 

Ensure pupils in receipt 
of Pupil Premium Grant 
(PPG) have equitable 
access to physical 
activity opportunities, 

Provide PE kits for 
pupils in receipt of 
PPG to remove 
barriers and 
encourage 

PPG pupils experience the same 
breadth of physical 
opportunities as their peers. 
 

Dec 25 PE kits 
Sport taster sessions 

JH 



 

supporting them to 
achieve the 60 Active 
Minutes expectation in 
line with School Games 
Mark criteria. 

participation in 
lessons. 
 
Identify and 
promote special PE 
days, taster 
sessions, and 
festivals to widen 
opportunities for 
PPG pupils. 
 

Increased levels of activity 
contribute positively to their 
health, wellbeing and academic 
engagement. 
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Subject Action Plan: PSHE    2025-2026  

Target and clarification  
of this target Actions to be taken Expected outcomes and 

impacts Timescale Resource 
requirements In charge? 

To strengthen the support 
for pupils and parents by 
embedding mental health 
and wellbeing initiatives into 
PSHE, including workshops, 

Help to facilitate Mental 
Health Workshops along 
with the MHST.  
 
Wellbeing themes (e.g. 
resilience, managing 
emotions) delivering in 

Pupils develop greater 
resilience, emotional literacy, 
and strategies for self care.​
 
Parents feel better equipped to 
support their children’s mental 

Julu 26 

 

EP 



 

resources, and links with 
external agencies 

assemblies​
Increase in pupil 
wellbeing (via surveys or 
pupil voice).​
Evidence of 
signposting/referral 
routes shared with 
families. 
Establish a Child MH and 
Wellbeing Policy and 
share with everyone  
Wellbeing Champions in 
each class  

health at home.​
 
Stronger school–family 
partnerships, leading to earlier 
identification of concerns.​
 
Reduced stigma around 
discussing mental health within 
the school community 
 
 

To develop and implement 
consistent assessment 
strategies in PSHE to track 
pupil progress, capture 
wellbeing outcomes, and 
inform future teaching. 

Staff use a consistent 
assessment approach 
across the school by end 
of the year.​
 
Termly assessment 
records show evidence of 
progress in knowledge, 
skills, and attitudes.​
 
Pupil books/floor books 
demonstrate progression 
across key jigsaw PSHE 
themes.​
 
Staff confidence in 
assessing PSHE increases  
 

Teachers have reliable evidence 
of learning and wellbeing 
progress in PSHE.​
 
Gaps in understanding are 
quickly identified and 
addressed.​
 
Pupils recognise and celebrate 
their progress in PSHE.​
 
PSHE is valued as a measurable 
and accountable subject, 
raising its profile across the 
school 
 

 

 

 



 

To ensure full coverage of the 
PSHE curriculum and enhance 
learning through special days 
and events 

Map out annual PSHE 
curriculum coverage 
including key events (e.g. 
Anti-Bullying Week, 
Children’s Mental Health 
Week, Diversity Days). 
 
Collecting pupil voice  
 

Pupil voice shows increased 
understanding and enjoyment 
of PSHE.​
 
Displays, newsletters, and 
community engagement 
evidence celebration of events. 
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Subject Action Plan: Religious Education 2025-2026 

Target and clarification  
of this target Actions to be taken Expected outcomes and impacts Timescale Resource requirements In charge? 

Ensure assessment 
systems are embedded 
so teachers are able to 
make accurate 
judgements about 
pupil attainment & 
progress. 

Review and adapt 
existing assessment 
tools to align with 
RE curriculum 
intent and 
progression. 
Internal 
moderation to 
ensure consistency 
across the school. 

Teachers use both formative and 
summative assessment systems to 
make accurate judgements about 
attainment and progress. 
Gaps in knowledge will be identified so 
support can be put in place. 

July 26 Book Look time 

Observations 

FT 



 

Ensure the RE 
curriculum is high 
quality, inclusive, and 
reflective of the 
school’s Christian 
distinctiveness and 
community context by 
Easter 2026. 

Review and update 
the RE curriculum 
to ensure coverage 
of world religions 
and Christian 
distinctiveness. 

Curriculum map reflects breadth and 
depth of Christianity and other 
religions 
Curriculum aligns with SIAMS 
expectations including spirituality links. 
High quality teaching leading to good 
pupil knowledge and understanding. 

December 
25 

Review and adapt curriculum 
using Jigsaw scheme. 

FT 

Improve the quality of 
RE lesson delivery to 
engage all pupils 
effectively and prepare 
confidently for SIAMS 
inspection by July 
2026. 

Conduct a baseline 
review of current 
RE teaching 
practices through 
lesson 
observations. 
Establish pupil 
voice mechanisms 
to gather feedback 
on RE lessons and 
use this to inform 
teaching 
Prepare staff and 
pupils for SIAMS 
through mock 
interviews, displays, 
and reflection 
activities. 

Regular pupil feedback collected 
Adjustments made to teaching based 
on observations and feedback. 
 
Staff and pupils demonstrate 
understanding of Christian 
distinctiveness 
Confident participation in SIAMS 
activities 

Easter 26 CPD, book look, pupil voice 
questionnaires 

FT 
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Subject Action Plan: Science 2025-2026 

Target and clarification  
of this target Actions to be taken Expected outcomes and impacts Timescale Resource 

requirements In charge? 

 
Develop scientific 
vocabulary and 
reasoning skills across 
all year groups. 
 

Train staff on explicit 
vocabulary teaching strategies 
and reasoning development in 
line with TTDS approach 

Evidence of improved vocabulary 
use seen in books and talk. 
Children given opportunities to 
explain reasons for their views. 
Use of ‘Big Questions’, ‘Practical 
Prompts for Thinking’ and ‘PMI’ 
to encourage discussion and 
deeper thinking. 

July 26 
Teacher meeting 
time. 

 

FT/LB 

Enhance pupil-led 
scientific enquiry 
relating to real-world 
contexts across all year 
groups. 

 

Develop enquiry-based lesson 
sequences into planning, 
including opportunities for 
discussion and focused 
recording. 
Incorporate opportunities for 
WOW moments - link to 
spirituality. 

Lessons delivered with a greater 
focus on pupil-led investigations. 
Use of scientific language to 
explain and justify responses to 
questions/hypotheses. 
Children given opportunities to 
experience WOW , NOW and OW 
moments. 

July 26 
Planning time, share 
good practice. 

FT/LB 

Strengthen science 
teaching through 
effective assessment 
and professional 
development to 
support responsive 
teaching. 

Implement a whole-school 
science assessment framework 
aligned to curriculum goals. 
Establish regular science 
moderation and peer review 
sessions to share good practice 
 

Staff demonstrate understanding 
of formative and summative 
assessment and use this to 
accurately assess pupil 
attainment, progress. 
Evidence of responsive teaching 
in lesson plans/observations and 
pupil outcomes 

July 26 
Teacher meeting 
time. 

FT/LB 



 

 
Raise the profile of 
science across the 
school. 
 

Organise termly ‘Science 
Sharing Days’ to showcase 
pupil investigations to parents 
and community e.g. Science 
Fair and ‘Stay & Learn’ 
sessions. 
Link to the Science Centre 
Oxford for workshops or 
Classroom Boxes. 
Establish pupil voice 
mechanisms to gather 
feedback on Science lessons 
and use this to inform teaching 

Science seen as an important 
subject. All children, regardless of 
gender or background can see 
themselves as a scientist. 
Workshops/visits enhance 
science curriculum. 
Pupil enjoyment of science 
enhanced. 

July 26 
FOSHS to fund 
Science Centre 
membership and 
workshops. 
 
Pupil voice 
questionnaires. 

FT/LB 
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Subject Action Plan: Early Years  
Target and clarification  

of this target Actions to be taken Expected outcomes and 
impacts Timescale Resource requirements In charge? 

To continue to embed a broad 
and balanced curriculum in EYFS 

Regularly review EYFS 
curriculum planning to 
ensure coverage, 
progression, and 
consistency acrossEYFS 
areas​
 
Monitor delivery 
through learning walks 
and moderation  
 

Outcomes 
The curriculum is 
consistently implemented 
across the EYFS, supporting 
progression in skills, 
knowledge, and attitudes.​
 
Parents understand how 
their child is learning and are 
able to reinforce this at 
home.​
 
Staff use baseline, 
assessment snapshots and 
next steps to adapt provision 
to meet children’s needs.  
 
Impact 
Children develop secure 
foundations across all EYFS 
areas of learning.​
 
The curriculum supports 
readiness for Year 1 and 
beyond.​
 
Increased consistency raises 
quality and outcomes across 
the setting 

July 26  EYFS Team 



 

 
To continue to develop 
children’s ability to use new 
vocabulary in meaningful 
contexts to support 
communication.  
 

Provide daily 
opportunities for 
introducing and 
modelling new words 
through stories, songs, 
role play, and adult-led 
discussions.​
 
Create “language-rich” 
provision areas (e.g., 
small world play, 
construction, home 
corner) with visual 
prompts and key 
vocabulary displayed.​
​
Incorporate simple 
signs and 
communication boards/ 
visual supports for key 
vocabulary where 
appropriate. 
 
Continue to screen and 
support children using 
WELLCOMM 
 

Outcomes 
Children will begin to use 
newly introduced vocabulary 
during play and interactions 
with adults and peers.​
 
Children will demonstrate 
increased confidence in 
expressing needs, ideas, and 
feelings using a wider range 
of words 
 
Impact 
 
Improved language and 
communication skills evident 
in observations and through 
play​
 
Children make accelerated 
progress in speaking and 
understanding strands of 
Development Matters.​
 
Stronger foundations for 
literacy and social 
interaction, reducing the risk 
of later language delay 
 

July 26  EYFS Team 



 

To ensure all staff are confident 
in identifying and supporting 
children with emerging SEND 
needs at the earliest stage 

Strengthen use of 
observation, 
assessment, and 
tracking tools (e.g. 
developmental journal, 
learning plans, 
observations) to 
identify emerging 
needs early.​
 
Provide CPD for staff on 
early identification and 
inclusive strategies.​
 
Work closely with 
parents, SENDCo, and 
external professionals 
to create individualised 
support plans 
 

Outcomes 
Staff are confident in 
recognising and responding 
to early signs of additional 
needs.​
 
Children with SEN receive 
timely interventions tailored 
to their individual needs.​
 
Parents feel included in the 
support process and know 
how to help at home 
Impact 
Children make good progress 
from their individual starting 
points.​
 
Early identification reduces 
barriers to learning and 
supports smoother 
transitions.​
 
Stronger partnerships 
between school, families, 
and outside agencies 
improve long-term 
outcomes. 
 
 

July 26  EP and EYFS Team 



 

To develop purposeful and 
challenging outdoor provision 

Audit and enhance 
outdoor learning areas 
to ensure a balance of 
physical, creative, 
imaginative, and 
problem solving 
opportunities which 
includes challenges for 
all​
 
Provide staff training on 
maximising learning 
outdoors and 
supporting challenges 
through adult 
interactions  and 
resources.​
 
Plan regular themed 
outdoor learning 
activities linked to the 
curriculum. 
 

Outcomes 
Outdoor provision is 
purposeful, engaging, and 
promotes all areas of 
learning, not only physical 
development.​
 
Children are challenged 
appropriately outdoors, 
encouraging independence, 
resilience, and curiosity.​
 
Staff confidently scaffold 
learning and extend play in 
outdoor spaces 
Impact 
Children demonstrate higher 
levels of engagement and 
sustained play outdoors.​
 
The outdoor environment is 
fully embedded as a key 
driver of progress and 
wellbeing in the EYFS 
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